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Curriculum Intent: 

At Whitehill we believe that through our curriculum we can develop confidence, ambition and 

independence through having the highest aspirations for all.  We have a clear focus on creating enriching 

and exciting learning which inspires and challenges all. The school believes for young people to learn and 

grow they need to have memorable learning experiences both inside and outside the classroom, and the 

school, underpinned by a progressive framework which builds upon knowledge, skills and understanding. 

Our curriculum should help all to achieve the highest standards of personal development: mutual respect 

and tolerance; resilience; an understanding of what it is to be a good citizen. 

Teaching and Learning Intent:  

At Whitehill we believe that excellent teaching involves demonstrating deep knowledge and understanding 

of subjects.  It is imperative for questioning to be highly effective and for us to understand how pupils think 

about subject content. It is important to identify pupils’ common misconceptions and to ensure they are 

corrected.  We check pupils’ understanding systematically and effectively in lessons, offering clearly 

directed and timely support. 

At Whitehill we believe that lessons should be crafted effectively, making maximum use of lesson time and 

coordinating lesson resources well.  The management of pupils’ behaviour should be highly effective with 

clear rules that are consistently enforced.  

At Whitehill we should provide adequate time for practice to embed the pupils’ knowledge, understanding 

and skills securely. Subject content should be introduced progressively and constantly demand more of 

pupils.  

At Whitehill we provide pupils with incisive feedback, in line with our best practice expectations, about 

what pupils can do to improve their knowledge, understanding and skills.  

At Whitehill we embed reading, writing and communication and, where appropriate, mathematics 

exceptionally well across the curriculum, equipping all pupils with the necessary skills to make progress.  
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Minimum Timetable Requirements KS1/2 
 

English – Reading (KS2) / Phonics (KS1) 2.5 hours weekly 

English – Writing / Grammar 1 hour daily 

Maths 1 hour daily 

Spelling 3x 15mins weekly (part of English) 

Handwriting 3x 10mins weekly 

Mental mathematics/arithmetic 3x 20mins weekly 

Science 1 hour weekly 

DT/Art 1 hour weekly 

RE 45 mins weekly 

Computing 1 hour weekly 

History/Geography 1 - 2 hours weekly 

PE 2 hours weekly 

Music 30 mins weekly 

PSHE (Jigsaw) 45 mins weekly 

MFL 30 mins weekly (KS2) 

Total 
23 hours (KS1) and 23 ¾ hours (KS2) 

weekly 

 
Curriculum and Assessment Overview 

At Whitehill Primary School, our Curriculum promotes effective language acquisition with a focus on extending vocabulary. 

 

Area 
Planning 

Approach 
Additional Information Assessment of Area 

English Power of 
Reading 

● Used from Years 1-6. A whole-text approach 
● In KS2, every child has a copy of each text to encourage 

independence and to develop the children’s reading stamina.  
● When reading your POR text, not every chapter of the book has to 

read with the children. Instead chapters can be summarised and 
shared with the children.  

● Teachers follow medium term planning for POR texts to ensure 
coverage, and a variety of skills and genres are taught every term. 
These plans can be adapted by class teachers (where appropriate) 
to ensure that all target tracker statements are being met and to 
meet the individual needs and abilities of the class. Please discuss 
with English leader for additional support and advice. 

● Reading sessions are 30 minutes and need to be taught every day. 
There should be a range of evidence recorded within the books 
(minimum four times a week). The evidence may come from 
photos, post-its, flip chart paper, mind maps plus written work.  

● English lessons can include: reading, writing and spoken language.  
● Reading and English lessons are recorded in English Books.  
● POR Medium term plans include spelling, grammar and 

punctuation.  
● Additional resources and planning ideas are available by accessing 

the Power of Reading website.  

Formative 
● Ongoing AfL of 

reading – feeds 
in to Target 
Tracker 

● Ongoing AfL of 
writing – feeds 
in to Target 
Tracker 

Summative 
● PIRA summative 

reading 
assessments (3x 
per year) 

● Star Reading 
Tests (4x per 
year) 

National 
● Year 2 KS1 

Reading SATs 
● Year 6 KS2 

Reading SATs 

Read Write 
Inc 

● Systematic approach to teaching phonics and guided reading in 
small groups.  

● Allows for tailored teaching, using 1-1 and small group 
interventions.  

● Years 1 and 2 are grouped across key stage one and reception are 
mixed across the year group.  

● Pupils are assessed termly to identify gaps in their learning and 
track the children’s progress.  

● Phonic groups are then tailored to meet the individual needs and 
abilities of the children.  

● RWI phonic and guided reading sessions are timetabled for twice a 
day in reception and year 1 (am and pm). This is to ensure that all 
children are reading every day and some children twice daily. 

Formative 
● Starting Points 

assessments 
● Ongoing AfL 

during phonics 
and reading 
sessions – feeds 
in to Target 
Tracker 

Summative 
● RWI 

assessments 
(termly) 
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During pm phonics sessions, teachers teach the high frequency 
words for reception and year 1.  

● When children are confident, fluent readers and have reached the 
end of the RWI programme they move on to the RWI Oxford 
Reading Tree Spellings and the teaching of year 2 high frequency 
words. These can be accessed via the Oxford Owl website. Year 2 
should have completed the RWI programme by the end of term 
two.  

● Resources for RWI are centrally stored in the KS1 library, additional 
RWI resources and tutorial videos can be found on the Oxford Owl 
website.  

National 
● EYFS Profile 
● Year 1 phonics 

screening  
● Year 2 phonics 

screening for 
those who did 
not meet 
expectations in 
Year 1 

Accelerated 
Reader 

● Pupils select books at their ZPD (identified by the Star Reading Test) 
● Once they have read independently they sit a comprehension quiz. 
● Pupils must discuss their score with their teacher for feedback 

before choosing another book. 
● Teachers need to ensure that children are quizzing and changing 

their books regularly.  
● Children need to be having daily AR reading sessions and 

encouraged to read for a maximum of 20 minutes a day whilst at 
school (this is timetabled)  

● Weekly progress reports can be accessed by the Renaissance 
Learning website.  

● Children are put onto the AR programme once they have a strong 
phonetic knowledge and are secure with the first 100 high 
frequency words. Some children will begin reading AR books during 
year 1 and others will be put onto this in year 2, depending on the 
child’s individual ability. The majority of year 2 children should be 
reading AR books by term 5.  

Formative 
● Ongoing AfL 

through 1:1 
reading 

Summative 
● Weekly 

diagnostic 
reports on 
quizzing 

● Star Reading 
Tests 

Oxford 
Reading Tree 

● Reception and Key Stage 1 send home weekly reading books from 
the Oxford Reading Tree Scheme.  

● Books are changed twice a week and are recorded in the children’s 
contact books. 

● When teachers are happy with the children’s phonic ability they 
can discuss putting children onto AR with Heidi (AR administrator).  

Formative  
● Ongoing Afl 

through 1-1 
reading 

RWI Spelling ● An interactive teaching programme used from years 2-6 to teach 
spelling though the teaching of word families, suffixes and 
mnemonics.  

● Daily 15 minute spelling lesson (timetabled).  
● Pupils take home spelling lists weekly, and weekly tests assess 

understanding. 
● Expectation pupils use these spellings in their writing  
● Weekly spellings are displayed so pupils can refer back to them and 

use them with accuracy. 
● The resources are available via Oxford Owl website. 

National 
● KS2 GPS Spelling 

paper 2 SATs  

 Nelson 
Handwriting 

● Progressive handwriting style from EYFS-Year 6. 
● Handwriting is explicitly taught to ensure pupils write joined, with 

fluency 
● Pupils practice handwriting in handwriting books for those pupils 

who would benefit, or in normal exercise books. 
● It is consolidated in all writing. 
● Handwriting sessions are timetabled for a minimum of three ten 

minute sessions per week.  
● Resources are available by accessing the Nelson Handwriting 

section of the Oxford Owl website. 

Formative 
● Starting Points 

assessments 
● Ongoing AfL of 

handwriting – 
feeds in to 
Target Tracker 

Mathematics White Rose 
Hub 

● Years 1-6 follow the White Rose Medium term planning which is 
available on the White Rose Hub and additional resources can be 
found on the staff shared area (t drive).  

● Teachers also refer to the target tracker statements and ensure 
they have taught the skills children needed for coverage of the 
curriculum.  

● During planning sessions teachers need to be looking at both the 
White Rose Medium term planning and the Target Tracker 
statements to meet the individual needs and abilities of the class.  

● Arithmetic is explicitly taught to ensure pupils have the mental and 
written mathematical skills. 

Formative 
● Ongoing AfL of 

mathematics to 
feed in to Target 
Tracker 

Summative 
● White Rose Hub 

assessments 
(termly) 
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● Daily arithmetic lessons should be carefully planned to ensure all 
skills taught are revisited on a weekly basis. These include: place 
value, shape, measure, time and money.  

● Daily arithmetic sessions are recorded at the back of children’s 
maths books. These should be marked, peer or self-assessed but 
also acknowledged by the teacher (initialled) 

● Teachers should be assessing during the lesson to identify any gaps 
/ misconceptions and plan these into the next lesson. Teachers 
should have a daily focus group to close gaps and extend children’s 
learning.  

● At the end of every two terms children complete a PUMA and 
White Rose test and raw scores are given to maths leader. A gap 
analysis of these papers enables teachers to identify gaps, 
misconceptions and plan these into lessons.  

● Twinkl 
Arithmetic 
assessments 
(termly) 

● Star Maths 
assessments 
(Y4-6 4x per 
year) 

National 
● KS1 Maths SATs  
● KS2 Maths SATs 

Times Tables 
Rockstars 

● Online system for pupils to practise times tables. 
● Teaching of Times Tables is explicit, and TT Rockstars does not 

replace this. 
● TT Rockstars can be accessed at home. 
● Teachers can tailor the level of TT Rockstars to suit individuals or 

groups. 
● TT Rockstars needs to be regularly timetabled into the curriculum 

to promote the teaching of time tables. The children should have a 
TT  Rockstar slot on the tablets once every two weeks (minimum).  

● TT Rockstars produces paper-based assessments to support AfL 

Formative 
● Ongoing AfL of 

times tables to 
feed in to Target 
Tracker 

Summative 
● TT Rockstars 

scoring (online) 
National 
● Year 4 Online 

Multiplication 
Tables Check 
(June) 

World’s Big 
Questions 
(Topic – 
history, 
geography, 
art/DT, 
science) 

Cornerstones ● Topic-based approach with coverage of a range of subjects 
encompassed by one topic per term.  

● Every term teachers should plan a hook at the start of the topic to 
immerse the children’s learning and create excitement for the 
topic.  

● Used from Years 1-6. 
● Whilst the planning is a framework, teachers ensure National 

Curriculum coverage by using the target tracker statements to 
identify the skills needed to be taught throughout the year.  

● Curriculum maps are created by year groups to ensure curriculum 
coverage and enrichment opportunities are planned to support and 
extend the children’s learning. 

● English skills should be taught and consolidated in topic.  
● Lessons or units are taught through questions to encourage 

enquiry. 
● Vocabulary for topics should be prevalent, displayed and sent 

home. 
● Overviews for parents are sent home at the end of each term so 

parents know what the next topic will be and can help pupils 
prepare. 

● Additional resources can be found on the cornerstones website.  

Formative 
● Ongoing AfL 

topic lessons of 
knowledge and 
skills related 

● to expectations 
of National 
Curriculum for 
foundation 
subjects 

● Ongoing AfL 
topic lessons of 
knowledge and 
skills related to 
English and 
Mathematics 
feeds in to 
Target Tracker 

Science Cornerstones  
 
 

● Teachers to ensure curriculum coverage by referring to the target          
tracker statements and planning these into the long term         
curriculum map for science.  

● Science knowledge and skills are covered through Cornerstones for         
KS1 and 2. This links scientific learning to topics. 

● Additional resources and top up science lessons can be accessed          
via the Cornerstones website. 

Formative 
● Starting Points 

assessments 
● Ongoing AfL of 

grammar and 
punctuation – 
feeds in to 
Target Tracker 

Computing Switched on 
Computing 

● Progressive planning for years 1-6 
● All resources can be found in the ICT suite.  

Formative 
● Ongoing AfL of 

Computing 
knowledge and 
skills. 

PE Greenacre 
scheme 

● Areas of physical education are taught progressively throughout 
the school with clear lesson plans with a focus on skills, 
collaboration and vocabulary around the skills acquired. 

● Progression scheme from years 1-6.  
● Year group lesson plans are stored in the PPA room.  

Formative 
● Ongoing AfL of 

PE knowledge 
and skills. 

7 



RE Cornerstones 
Curriculum  

● Progressive scheme which focuses on key values of religion. 
● Promotes personal respect for pupils’ own views and those of 

others. 
● Develops enquiry and encourages questioning. 

Formative 
● Ongoing AfL of 

RE knowledge, 
attitudes and 
skills. 

MFL Rising Stars ● Progressive scheme which focuses on language acquisition of the 
French language. 

Formative 
● Ongoing AfL of 

French language. 
Music  ● Specialist teachers teach a range of music skills and instruments          

across year groups within key stage 2.  
● All pupils have opportunities to learn singing skills. 
● KS1 and 2 have weekly singing assemblies.  

Formative 
● Ongoing AfL of 

music 
● knowledge, skills 

and attitudes. 
PSHCE/ 
SMSC/ 
British 
Values/ 
wellbeing 

Jigsaw ● Jigsaw is a whole-school approach for PSHE, SMSC and British 
Values. 

● Jigsaw is taught through planned lessons to address areas of 
personal, social, health, citizenship and economic education.  

● Weekly Jigsaw lessons are timetabled.  

Formative 
● AfL to assess 

Knowledge, 
Attitudes, Skills 
and Habits of 
pupils 

 

Planning Expectations 

Medium Term Plans are in place to be used and built upon/adapted to suit learners’ need s. Teachers are expected to plan 

for progress and know their pupils’ goals, and teach backwards from this, scaffolding to ensure rapid progress.  

Planning is: 

● Identifying gaps or needs through assessment 

● Skilfully adapting Medium Term Planning to meet the needs of pupils 

● Planning for Knowledge, Attitudes, Skills and Habits  

● Creating clear LI and SC (see Learning Intentions and Success Criteria section) 

● Creating/adapting resources to support learning (see examples of scaffolds section) 

● Differentiating for individuals (including SEN, EAL, PP, GD) to provide appropriate challenge 
● Planning motivating and inspiring learning opportunities to reach the end goal 

● Directing additional adults to ensure they know how to best support pupils 

 
At Whitehill one of our strategic intentions is to build a strong team across the school.  Teachers, where at all possible, share 
their PPA time to make it more productive, to share ideas and thinking, and to ensure there is an equality of provision for 
children across a year group.  This is also done for teacher well-being to ease teacher workload. 
 
Below are expectations to make this time as efficient as possible: 

● When planning as a team each member should have a role and be leading a specific area.  For example one person to 
lead English (reading and writing), one person to lead Maths and one person to lead the foundation subjects. 

● Prior to PPA the person leading each area should come to the session with a set of indicative learning intentions 
planned including success criteria for different attainment groups. 

● During the first part of PPA session the learning intentions should be discussed and skeleton plans formulated. 
● Each person leading specific areas will then create resources linked to those lessons. 
● Resources can be gathered to support the lessons planned and shared between each other.  
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What does highly successful learning look like at Whitehill?  
 

- Engagement  
- Challenge  
- Assessment  
- Learning Environment.  

Engagement 
High engagement through challenge in lessons leads to children being absorbed in their learning and on task. It also leads to high 
motivation which results in rapid and sustained progress. We encourage teachers to use a ‘hook’ for learning which stimulates 
and motivates the children’s curiosity for learning.  
 
Challenge 
Challenge has to be appropriate for all children to secure rapid rates of progress.  
Focus on new learning will ensure that children make the most progress when they are acquiring additional knowledge, skills and 
understanding.  
 
Assessment  
Assessment is a fundamental part of developing children’s learning. Regular assessments are made to inform future planning, 
identify misconceptions and the level of attainment and progress made with in the lessons.  
 
Learning Environment  
There are many positive effects on standards and motivation of children associated by the physical environment. Classrooms 
provide a stimulating, purposeful and welcoming learning environment. Displays are used to enhance, reinforce learning and 
give the children a sense of belonging. 
 

Learning Intentions and Success Criteria  
o Learning Intentions (LI’s) provide the focus for the development of knowledge, skills and understanding in each and 

every lesson.  

o They may include the context of learning for that day but will always include the knowledge, skill or understanding 
being undertaken. 

o They are framed as a “Can I…?” question.  

✔ Success criteria (SC) provide appropriate challenge so that all children achieve learning outcomes (based on 
development of knowledge / skills / understanding) in that lesson.  

✔ These come from the 2014 National curriculum using the Rising Stars Progression Frameworks (or Target Tracker 
statements) for reference.  

✔ These take the form of “I can…” statements. 

 

How to create Learning Intentions and Success Criteria for English 
1)  Take Learning Intention from Medium Term Planning / Target Tracker objective 

2) Cross reference and find on Progression Framework 

3) Use what to look for guidance to create success criteria (nb – often 3 success criteria is appropriate but doesn’t have to 

be.  Sometimes there is no need.  Sometimes there isn’t).  For KS1 colleagues you may have to look back to EYFS profile. 

For further extension use Bloom’s taxonomy and high order thinking (see in TLA handbook) 

 

How to create Engagement? 

Engagement refers to the degree of attention, curiosity, interest and passion that children show when they are learning or being 
taught, which extends the level of motivation they have to learn and progress. During a lesson a teacher has many roles. 
Teachers should not be afraid, and are encouraged to take a step back when children are exploring and learning.  

By standing back, observing and listening, teachers are often most effective.  It allows them to assess who is participating, who 
isn’t off task, who is displaying great learning behaviours.  By doing this the teacher may use questioning to move learning on or 
help clarify children’s thinking.  Praise is important but should always be linked to learning rather than ego. 

 
   Children can be supported for example by: 

● A “chunk and check” approach can be useful (inputting a small amount of information then allowing the independent 

learning whilst you and then return after a period of time to that child / group. 

● Practical resources (e.g. numicon, number lines, wordbanks). 

● The use of a scaffold (e.g. writing banks, written model, prompts).  
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The level and manner of support can vary as long as children are making accelerated progress in lessons and over time.  It 
should be noted that there is a direct correlation between behaviour for learning and challenge. 

 

How to Challenge?  

This can be achieved by taking something already partially developed and extending it through application to different contexts 
or the use of multiple areas of learning to solve problems or apply to a given task.  This is the basis of mastery. 
To focus challenge and learning we use Learning Intentions and Success Criteria.  It is the teacher’s responsibility to provide 
challenge and support that meets the needs of all the children in their classroom including those in vulnerable groups such as 
SEND.    Through effective planning and knowledge of the children’s prior learning, staff must provide a range of differentiated 
learning activities to ensure that every child makes at least good progress.  To create appropriate challenge it is imperative to 
react and respond to the learning taking place.  Support may take many different forms depending on the learning taking place 
and the needs that exist.  It is imperative to provide opportunities for independent learning. 
It is essential all children are challenged.  Ways to extend the individuals and groups of children of ranging attainment may 
include: 

● Learning can be extended through the use of self-teach sheets and tasks that can be completed independently.  
● Begin independent learning before others.  
● Support from the class teacher and additional adults. 

 
How to use Questioning?  
Questioning is an integral part of the lesson, through planning LQs appropriately to 1:1 questions to determine children’s 
understanding.  
 
At Whitehill we recognise Bloom’s work on questioning and higher order thinking as a way of providing appropriate challenge. 
To aid us in teaching for learning we use a model which can be found in the appendix and at: 
https://educatingmatters.files.wordpress.com/2012/04/blooms_taxonomy_teacher_planning_kit1.pdf  

 

Our questions are engaging and appropriate.  They help to extend thinking and learning.  Questions are often open ended and 
promote independence and accelerate the role of progress. 

 
Assessment and Feedback  
The key purpose of assessment and feedback is to maximise learning potential and to inform the children of their next steps. 
Whitehill holds assessment at the heart of pedagogy to create continual gap analysis and therefore focus teaching for learning to 
accelerate progress.  
 
There is an expectation assessment information is used consistently to accelerate rates of progress, through both assessment for 
learning and assessment of learning.  Assessment of learning is summative whereas assessment for learning is formative.  
 
Formative (AfL) feedback should be taking place throughout a lesson and be used to create intervention which has impact.  

AfL check pupils’ prior learning and understanding of what is about to be taught. It must link to the Learning Intentions and 
Success Criteria.  

Recording  
● Children should have recorded learning in Maths, English and Wider Curriculum for at least (80%) of lessons over 

time but the other (20%) learning may be applied in other ways. 
● Learning that has been recorded (where appropriate) in different formats (e.g. photos / pieces of paper recorded 

on separately) should be stuck into books. 

Marking  
A further source of information is assessment at the end of the lesson which is gained through marking and feedback.  Feedback 
to children is vital and when focused on the next steps for learning, allows them to make further progress.  

 

Every Learning Intention should be assessed to provide information regarding the child’s attainment and progress in the lesson. 
(Examples can be found in the appendices) 

 

✍ A minimum of 50% of lessons for English, Maths and topic should be teacher marked with the remainder through Peer 
(PA) or Self-Assessment (SA). 

✍ 80% of feedback should allow the child to respond with the Purple Polishing Pen.  
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Marking process 

● Marked work must have each Success Criteria ticked/highlighted if it has been achieved (by teacher / self (SA)/ peer 
(PA) / ideally a combination) for English, Maths. Topic should be initialled to show that work has been acknowledged by 
the teacher.  

● Where a Success Criteria has not been achieved, there should be the letter T (in a circle) beside the ‘next step’ SC for 
the child to work on.  

● If a child has achieved all the Success Criteria there should be a further next step added to show their next step target, 
with a circled T against it.  

● There should be an indication, next to the LQ, to show who has marked the work.  For teachers and adults it should be 
initials.  For children (self and peer) it should be their forename and SA or PA. 

● Marking should be done before the next lesson. 

● Written feedback is completed in green pen and the children respond using the purple polishing pen.  

● Marking can be done in a classroom during lesson time (especially useful in maths). 

● Marking must be positive. 

● All adult marking must be clearly legible, easy for the child to understand and demonstrate the same high standards of 
presentation expected from the children. 

Feedback Guidelines English  

 

 

Feedback Guidelines Maths 
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Presentation  
 

● All worksheets must be trimmed and stuck into books in chronological order. 

● Books must be labelled with the child’s full name, class and subject. 

● As the children’s books are a record of their learning, all work should include a Learning Intention- 

this should be learning-specific and succinct. 

● Neat and legible handwriting is expected, and should be insisted upon, in all pieces of written work across 

the curriculum. It is an expectation at the end of KS2 that pupils are joining their handwriting. 

● These expectations are for all subjects across the curriculum. 

● The teacher should be a role model for excellent presentation. Care should be taken to ensure 

spelling and grammar are correct and that all handwriting is legible. 

 

 
Mathematics Presentation 

Rule Additional information 

Write in pencil ● Ensure the pencil is sharp 

Draw lines with a pencil and ruler ● Ensure children always use a ruler for drawing lines 

Write the date and underline it ● Short date written by children 

● Underline with pencil and ruler 
Example: 01.01.2019 

Learning Intention and success 
criteria.  

● This can be typed and stuck in by the teacher or children can be 
trained to stick these in independently.  

Write one digit or one symbol in each 
square 

● Model to children how to write one digit or symbol in each 
square 

● When writing, tell children they do not need to place one 
letter in each square 

Draw one neat line through a 
mistake 

● Draw a line through a mistake 

 ● Discourage the use of rubbers – teachers need to see errors to 
pick up on misconceptions and inform assessment. Mistakes are 
part of the learning process in maths. 

No scribbles or doodles ● No graffiti of any kind is acceptable 

Draw a margin 2 cm wide using a ruler 
(Years 2-6) 

● Left-hand side of page 

● Middle (double) margin where appropriate (towards the end of 
year 5) 

Question numbers to be written 
clearly in the margin 

 

Felt pens/gel pens not to be used in books 
(Years 1-6) 

● If using colour, colouring pencils to be used 

Daily Assessment – teachers look through 
children’s books to identify next steps in 
learning and any misconceptions to plan 
for the following lesson.  

● Green guidance pen to be used by teachers/TAs to initial 
work during and after lessons.  

● Teachers to mark daily arithmetic work using Green guidance 
pen. 

● Purple polishing pen to be used by children to self-mark or do 
corrections. 

 
 

English and Foundation Subject Presentation 

Rule Additional information 

Write in pencil or blue handwriting pen ● Ensure the pencil is sharp 

Write the date and underline it with a 
pencil and a ruler 

● Long date in writing and English books 

● Short date in foundation subject books 

● Underline with pencil and ruler 

Example: Monday 5th September 2019 
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Learning Intention and success 
criteria  

● This can be typed and stuck in by the teacher 
● Should be kept short and specific 

Example: LI: To retrieve information from a text 

Use joined handwriting and write 
neatly 

● Follow Nelson handwriting style (to be taught discreetly) 

● Exceptions made for children with specific needs 

● Write carefully on the line 

● Ensure capital letters and lower case letters are 
significantly different in size 

Draw one neat line through a 
mistake 

● Draw a line through a mistake 

● Erasers can be used if using pencil 

No scribbles or doodles ● No graffiti of any kind is acceptable 

Felt pens/gel pens not to be used in 
books (All year groups) 

● If using colour, colouring pencils to be used 

 

How do we assess?  

We formally assess the children three times a year against the statements on target tracker. Teachers use their own 
knowledge of the children, plus evidence in books, pira and star reading assessments to inform their judgements (high 
lightening the statements on target tracker). Target tracker helps us to problem solve to support children’s progress and 
attainment. Teachers carry out a gap analysis on the highlighted statements to identify the areas the children are secure 
in and those areas that haven’t been taught. This information can then be used to inform our planning, preparation and 
assessment of learning.  

What is progress? 

Progress is the journey between a starting point and an end point. There are different ways to express progress. At 

Whitehill we use the proportion of children making one step a term progress as a measure of rates of progress. 

What is attainment? 

Attainment is the point at which children are. This can be used at any given point to see where children are against age 
related expectations. 

Inputting Data 

Primary – Steps – Single Subject 

● Bars must line up with step. 

● If the bar is even a little way in to the step then it is that step. 

● No red. Red statements will only appear from the previous year as red is used for the targets for report writing.  

● If S/S+ look at band above. Very unlikely mid-year to have S/S+ as likely to be able to do one thing in band above – in 
which case assess there, unless the children are working in the band below the year group they are in they in.  

● Step page also allows you to look at attainment against target and quick way to  see individuals’ progress in a subject. 

● For teacher assessment focus on the statements rather than the step. The statements dictate the step. 

 

Classroom Environments  

Working environments significantly impact on the effectiveness of learning. Every room should demonstrate 
consideration of how each space is used to impact positively on learners’ experience. 

 

Features of an effective classroom environment 
An effective classroom environment includes these elements: 

• Well-organised and tidy classroom 

• Considered table arrangement 

• Working walls for English and Mathematics 
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• The room should celebrate reading, books and text 

• Challenging vocabulary on display, updated as learning progresses 

• Weekly spellings/focus phonemes on display for pupil use in writing 

• Displays to include children’s learning, interactive elements, questions, learning visuals 

• Topic table-top display linking topic learning with text and reading 

• Visual timetable 

• Golden rules on display with behaviour chart 

• Phonemes and graphemes on display for phonics and spelling teaching 

• Numberline on display 

 
Organisation to support learning 

• Accessible, labelled resources to support learning 

• Accessible, labelled (where appropriate) stationery items such as pencils, scissors etc. 

• Tidy and well-resourced book corner 

• Systems in place for handing in homework, changing books, using the toilet etc. 

• Home-time tray for letters and contact books 

 
Working Walls 
Working Walls should support independence related to current learning.  

• Questions to support learning 

• Targets 

• Key vocabulary – with definitions as they are learnt 

• Examples of children’s work – this could be labelled as to the 
strengths/misconceptions in the piece, either by teachers or by pupils 
using post-it notes 

• WAGOLLs (What A Good One Looks Like!) 

• Lesson notes on flip charts/A3 paper 

• Photos of children working 

• Initial topic/book stimulus 

• Questions to encourage higher order thinking 

• Questions/answers from children in response to items on the wall 

• Fascinating and relevant facts/figures 

• Challenges – to be undertaken in school or at home 

• Real world application example e.g. photos/text 

Working walls and displays should be inspiring, engaging, useful and constantly evolving. Displays should never be empty – at 

the start of a book/topic put up a ‘hook’ to create a sense of anticipation and excite the class about what they will be learning. 

 

EYFS Teaching and Learning Expectations 
● All teachers follow the RWI programme to deliver phonics and guided reading. 
● Adults use data to identify gaps in children’s learning and plan interventions to close these either through 1-1 or small 

group activities. 
● Target Tracker is used effectively and ongoing to assess the children’s learning and monitor their progress and 

development. 
● The Tapestry Tool is used to support and track the children’s progress across all areas of the foundation stage 

curriculum and linked with parents to share children’s achievements through the online learning journal.  
● All needs and abilities are supported within the class and learning activities are differentiated. 
● Learning challenges are planned across all areas of the foundation stage curriculum, these activities are differentiated 

to meet the needs and abilities of all children. Each week teachers plan two focused literacy and maths activities, 
evidence of these activities are to be stuck in the children’s learning journals and marked. Evidence may include 
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worksheets, writing frames, drawings, photos, post-its or work completed directly in the book.  
● Marking code and learning intention questions (stickers) are used to mark and assess the children’s learning.  
● Baseline assessment is carried out at the start of term 1 and assessments are completed at the end of term 2, 4 and 6.  
● Regular moderation sessions are attended by the EYFS team each term. 
● A range of weekly literacy and numeracy activities that support and extend learning at home are planned for. 

 
Parental Communication  
 
Home Learning 
Home learning opportunities allow a child to develop skills, habits and attitudes they will need for successful lifelong learning, 
including the skills of independent learning. These opportunities also allow parents and carers to take an active part in their 
child’s education. All children are expected to take part in such activities to enhance and support their work in class. 

Frequency of home learning  

 
Reception 

● Daily Reading  
● Weekly maths and writing activity linked to learning taking place in the classroom.  

 
Key Stage 1 

● Daily reading 
● Weekly Spellings of high frequency words.  
● Maths  

      Termly: 
● A learning matrix of activities will be sent home each term which will be linked to the current topic. 

 
Key Stage 2 

● Daily Reading 
● Weekly maths, times tables/number facts, spellings, writing/reading/grammar-based activities 

Termly: 
● A learning matrix of activities will be sent home each term which will be linked to the current topic. 

Learning Letters 
Learning letters are sent out to parents at the end of each term for the next term (with the exception of Term 1 when it is sent 

out at the start) so that parents are aware of what the children will be studying the following term. These will include an 
overview of the learning, as well as ideas for activities/visits they could undertake in their own time. EYFS send home weekly 
learning letters, these are uploaded onto the school website.  
 
Contact Books 
The Contact Books are the main system for communication with parents. It should go home and come in to school daily and 

act as a flow of communication.  

● An adult attached to a class should check the contact books daily and initial them to show they have been looked 

at. 

● If there is a note in the contact book from a parent to be acted upon, ensure the relevant staff member has seen it 

and acknowledged it by either replying or initially as relevant. Class teachers should see the contact books at least 

weekly to communicate with parents. 

● Keep a record of pupils handing in their contact book to ensure it is going home and coming back regularly. 

● If pupils are not handing in their contact book, ensure the child and parent/carer is informed so that this line of 

communication can be re-established. 

● Notes in contact books can be handwritten or typed onto stickers/stapled/glued in. High standards of presentation 

should be modelled and promoted. 

Recording reading: 

● Daily reading should be recorded by a parent; for older children it can be recorded by the child but must be initialled 

by the parent. 

● Teachers may choose to record additional reading in the contact books e.g. guided reading, independent 

reading. 

● Children who are accessing Accelerated Reader should record their quiz score in their contact book and show an 

adult attached to their class for feedback. 

● If pupils are not recording daily reading, use the comments section of the contact book to remind as appropriate and 
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act accordingly to ensure home learning is completed and recorded. 

 

Evaluation of Teaching, Learning and Assessment 
 

Evaluation of teaching and learning will take place throughout the year through: 
● Learning walks 

● Observations 

● Book Looks 

● Data analysis 

● Pupil Progress Meetings 

● Moderation of assessment judgements 

● Drop-ins/typicality 

 
Expectations around teaching, learning and assessment are outlined in the following Learning Walk Pro Forma and the 
Book Look Pro Forma: 
 
 

 

 

16 



 
 

 

 
 

17 



 

 

 

 
 

 
 

18 



 

 
 

19 



Appendix  
 

Examples of Modelling  
 
Staff must use the AfL check to inform the modelling phase of the lesson. During the model, teachers should scaffold                    
the children’s learning. There are different ways to provide an effective model 

● Shared write – This will include taking children’s ideas from their whiteboards and incorporating this into the                 

teacher’s model. Opportunities should be provided for children to discuss and reflect upon the learning.  

● Exploring an end product. Staff could provide an excellent model for the learning task and children could                 

evaluate key elements that link to the Learning Intention.  

● In maths staff model using the calculations policy and will demonstrate the process of solving the problem.                 

Staff should use appropriate visual models or practical resources  

 

Examples of Intentions and Success Criteria: 

Learning Intentions and success criteria                                         Self-Assessment  

 

  

 

Examples of next steps for marking 
 

1) A scaffold prompt 
• A question  Can you describe how this person is ‘a good friend’? 

• A directive 
Describe something that happened which showed you they were a good 

friend. 
• An unfinished sentence He showed me he was a good friend when... (finish the sentence) 
2) Editing  
• Can you rewrite the section that I have identified using ……….? 
• Can you rewrite the section in the box including the following ……………..? 

 
3) An example prompt- (this is especially useful for children who have a lower reading age) 
•  Choose/ circle one of these or your own: 
•  He is a good friend because he never says unkind things about me. 
•  My friend is a friend because he shares his snack with me.  

Questioning for Challenge using Bloom’s Taxonomy for further depth on questioning strategies 
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